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Anotace: 
Tato studijní opora je hlavním podpůrným textem k předmětu Praktická 

fonetika. Cílem tohoto kurzu je získání schopnosti identifikace anglic-

kých hlásek a jejich správné výslovnosti a pochopení fonologického 

systému anglické výslovnosti na pozadí češtiny.  

V teoretických kapitolách této opory bude studentům představen systém 

anglické fonologie a anglická fonetika z praktického hlediska.  

V řešených úkolech této opory bude kladen důraz na praktický nácvik 

anglické výslovnosti, na korektivní opatření v případě špatné výslov-

nosti anglických hlásek, na vázání, slovní a větný důraz a také na ná-

cvik plynulé mluvené angličtiny.  

Studentům slouží tento distanční studijní text jako průvodce při studiu 

povinné literatury, při rozvíjení komunikačních kompetencí na supra-

segmentální úrovni nebo jako hlavní studijní text, který společně s LMS 

kurzem na e-learningové platformě Moodle poskytuje studentům dosta-

tečný teoretický a praktický základ pro zvládnutí anglické fonetiky jako 

takové.  

Tento studijní text je rozdělen do třinácti kapitol, z nich každá má něko-

lik podkapitol v návaznosti na to, čím se daná kapitola zabývá. Každá 

kapitola se snaží uvádět teoretické poznatky, cvičení, obrázky pro lepší 

ilustraci, samostatné úkoly, zpětnou vazbu a nakonec také shrnutí pro-

brané látky. 
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ÚVODEM 

Tato studijní opora se skládá z distančního textu a LMS kurzu a je nedílnou součástí 

kurzu Praktická fonetika. Je určena studentům, kteří si chtějí upevnit a rozšířit znalosti 

anglické fonetiky a fonologického systému anglického jazyka. Obsahuje dostatečný teore-

tický základ k tomu, aby byl student schopen pochopit systém anglických hlásek, ale 

hlavně je tato opora jakýmsi praktickým průvodcem, poskytuje studentům dostatečné 

množství cvičení a odkazů na videa, tutoriály a online poslechová cvičení. Tento studijní 

text a potažmo i celý kurz Praktická fonetika vyžaduje předchozí znalost anglického jazy-

ka na úrovni B2 Evropského referenčního rámce pro jazyky.  

Student může tuto studijní oporu využít jako hlavní studijní text, který je úzce spjat s 

LMS kurzem na e-learningové platformě Moodle. Tam student najde prezentace, odkazy 

na prověřená online cvičení, pracovní listy či audio nahrávky a poslechová cvičení.  

Každá kapitola využívá velkého množství distančních prvků, jako např. rychlý náhled, 

cíle, klíčová slova a dále pak je rozdělena do několika podkapitol v závislosti na látce a 

učivu, které je v dané kapitole obsaženo. Pro procvičování probrané látky jsou využívány 

samostatné úkoly, řešené úlohy, odkazy na online cvičení v LMS kurzu, atd. Každá kapi-

tola má krátké shrnutí, které uvádí ty nejdůležitější body k zapamatování.  

Autorka této studijní opory vycházela ze dvou základních publikací, pro definice, po-

učky, klasifikace, tabulky a obrázky využila knihu autora Petera Roache English Phone-

tics and Phonology, 4th ed. z roku 2009, což je také povinná literatura tohoto předmětu. 

Pro procvičování a osvojování si správných výslovnostních návyků využila autorka knihu 

Martina Hancocka English Pronunciation in Use Intermediate z roku 2010. 
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RYCHLÝ NÁHLED STUDIJNÍ OPORY 

Cílem kurzu je získání schopnosti identifikace anglických hlásek a jejich správné vý-

slovnosti a pochopení fonologického systému anglické výslovnosti na pozadí češtiny. 

Tento předmět je koncipován tak, aby na přednášce dostal student teoretický základ týka-

jící se fonologického systému anglického jazyka a následně si tyto teoretické poznatky 

procvičil v praxi. V seminářích bude kladen důraz na praktickou fonetiku, na korektivní 

opatření v případě špatné výslovnosti anglických hlásek, na vázání, slovní a větný důraz a 

také na nácvik plynulé mluvené angličtiny. Studenti se naučí zvládnout fonologickou 

transkripci a čtení souvislého textu. 

Sylabus: 

1. Introduction: Phonemes and other aspects of pronunciation, accents, dialects.  

2. The production of speech sounds, articulators above the larynx, vowel and conso-

nant, short vowels. 

3. English long vowels, diphthongs and triphthongs. 

4. Voicing and consonants: the larynx, respiration and voicing, plosives, English plo-

sives, fortis and lenis. 

5. Phonemes and symbols: the phoneme, symbols and transcription, phonology.  

6. Fricatives and affricates: classification and production of fricatives and affricates, 

problematic issues when pronouncing English dental fricatives, fortis consonants.  

7. Nasals and other consonants: nasals, lateral l, the sonorant r, the approximants j 

and w.  

8. The syllable: the nature the syllable, the structure of the English syllable, syllable 

division, Strong and weak syllables, the vowel „schwa‟, close front and close back 

vowels, syllabic consonants.  

9. Stress: stress in simple words, the nature of stress, levels of stress, placement of 

stress within the word. Complex word stress: complex words, suffixes, prefixes, 

compound words, variable stress, word-class pairs 

10. Weak forms: strong and weak forms of pronunciation.  

11. Aspects of connected speech: rhythm, assimilation, elision, linking.  

12. Intonation: form, function, tone and languages, complex tones, pitch height, fall-

rise and rise-fall intonation. 

13. Revision lesson: transcription test, English pronunciation practice exercise, taboo 

mistakes, reading, connected speech.  

 

Povinná literatura: 

Roach, P. (2009) English Phonetics and Phonology: A Practical Course. 4th ed. Cam-

bridge: CUP. 
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Doporučená literatura:  

Büring, D. (2016). Intonation and Meaning. Oxford: OUP. 

Hancock, M. (2010). English Pronunciation in Use Intermediate with answers, audio 

CDs. Cambridge: CUP. 

Wayland, R. (2018). Phonetics: A Practical Introduction. Cambridge: CUP. 

Wells, J. C. (2016). Sounds Fascinating: Further Observations on English Phonetics and 

Phonology. Cambridge: CUP. 

Wells, J. C. (2008). Longman Pronunciation Dictionary. 3rd ed. Pearson: Longman. 

 

Online sources: 
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https://www.youtube.com/user/bbclearningenglish


Phonemes and other acpects of pronunciation, accents, dialects 

10 

 

1 PHONEMES AND OTHER ACPECTS OF PRONUNCIA-

TION, ACCENTS, DIALECTS 

QUICK OVERVIEW 

This unit brings overall introduction to the system of English phonetics and phonol-

ogy, different accents and dialects in English. The practical part of this unit brings Eng-

lish words commonly mispronounced by Czech speakers of English.  

 

AIMS 

In this unit students will learn about the system of English phonetics and phonology, 

they will be explained an introduction to phonemes and other aspects of English pronun-

ciation. Students will be given a list of words and identify the most commonly mispro-

nounced words of Czech speakers of English, they are going to select the most problem-

atic words in English, will categorize them according to individual problematic phonemes 

and will be given exercises and tips on how to improve their pronunciation.  

 

KEY WORDS 

 Phonemes, phonetics, phonology, mispronunciation. 

 

1.1 Phonetics and phonology 

According to Roach (2009), phonetics and phonology is a theoretical context about 

speech sounds and how they are used in language. It is a general theory but it would be 

very difficult to address the English language pronunciation phenomena without the 

knowledge of the basic theoretical concepts. Why is it essential to learn this theoretical 

background? If you want to understand the principles regulating the use of sounds in Eng-

lish, you have to go through the theoretical context to be able to apply it into practice. 

English spelling is considered by many to be difficult and making no sense so it is vital to 

learn to think of English pronunciation in terms of phonemes rather than letters of the 

alphabet. English phonemes are vowels and consonants and they are regularly used 

sounds in a particular language. Students of this course will have to address and learn the 
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phonemic symbols in the IPA – International Phonetic Alphabet (see the table 1 below) 

to be able to transcribe the text using phonemic symbols from the IPA. The phonemic 

transcription is one of the crucial abilities of advanced students of English so using the 

phonemic symbols actively is very important. When we talk about phonetics and phonol-

ogy, we can divide what we hear into segments (individual sounds – phonemes) but we 

also talk about suprasegmental features of language which are larger units of speech such 

as the syllable and aspects of speech such as stress, intonation, accent or a dialect 

(Roach, 2009). See the definitions below to help you understand the basic concepts. 

DEFINITION  

Phonology is a linguistic branch studying the contrastive relationship between particu-

lar speech sounds and it can include or exclude phonetics which studies, classifies and 

categorizes individual phonemes – speech sounds.  

 

Other important terms which are inevitably connected to the sounds of languages are 

accents and dialects. Roach says that languages have a variety of accents and they de-

pend on the different geographical places, different social classes, and different ages of 

the speakers as well as the different educational backgrounds. People often confuse the 

work “accent” with the word “dialect” but they are different. The word dialect refers to a 

variety of a language which not only sounds different but also uses different grammar, 

word order or vocabulary. The word accent only applies to the differences in how the 

language sounds (Roach, 2009). So the dialect varies from the accent not only in phono-

logical feature but also in grammatical and lexical features of the language.  

 

Source: https://www.slideshare.net/FaizSilalahi/dialects-and-accents, [Accessed 2. 5. 

2019]. 

 

https://www.slideshare.net/FaizSilalahi/dialects-and-accents
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QUESTIONS 

1. Explain in your own words what is the difference between phonology and phonet-

ics? 

2. In your own words, say what makes a dialect different from an accent? Make a list 

of British or American accents you know. 

3. What is RP? What is BBC English? 

4. What does IPA stand for? Can you explain its features and importance for English 

pronunciation? 

 

EXTRAS 

Have a look at the LMS course on Moodle, in the first tutorial; there are videos with 

famous people and celebrities each representing different accent. Watch the videos and 

complete the tasks.  

 

1.2 Exercises 

Have a look at Tutorial 2 on Moodle, you will find a list of commonly mispronounced 

words by Czech speakers of English. Follow the instructions in the second tutorial and 

complete the tasks. Print the table with IPA and use it throughout the whole course as you 

will start transcribing the words in the upcoming unit.  

Task 1: Have a look at the list of commonly mispronounced words by Czech speakers 

of English. Try to pronounce the words, find the transcription in any recommended online 

dictionary (see the links below) and copy the phonemic transcription into the table.  

Task 2: Work with a partner and name any words which you personally find difficult 

to pronounce, make a new list of ten problematic words, including the phonemic tran-

scription. At this point of the course, you have not learned the phonemic transcription yet 

but try and copy the symbols into your list/table.  

POINTS TO REMEMBER – ONLINE DICTIONARIES 

Cambridge dictionary online: 
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https://dictionary.cambridge.org/  

Oxford Advanced Learner´s dictionary online: 

https://www.oxfordlearnersdictionaries.com/ 

Merriam-Webster Learners dictionary online: 

http://learnersdictionary.com/  

Longman Pronunciation dictionary online: 

https://www.ldoceonline.com/  

 

One of the recommended books for this course is the book by Mark Hancock English 

Pronunciation in Use Intermediate. The extra pronunciation practice and the individual 

assignments will be taken from this book as it is available in the library, including the 

CDs, and it is highly advisable for students to get their own copy as it can serve as an 

extensive English pronunciation practice source. See the example exercise below: 

 

Source: English Pronunciation in Use Intermediate, p. 11. 

 

EXTRAS 

 To understand the basic concepts of phonetics, see the section A Letters and 

sounds in English Pronunciation in Use Intermediate by Mark Hancock. In the 

units 1-20, students will complete tasks connected to pronunciation practice 

such which are mainly based on audio units coming with this coursebook, they 

 

https://dictionary.cambridge.org/
https://www.oxfordlearnersdictionaries.com/
http://learnersdictionary.com/
https://www.ldoceonline.com/
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are asked to match the words with identical phonemes, classify the phonemes 

according to the place and manner of articulation, repeat the words to drill cor-

rect pronunciation, etc.  

 To listen to audios presenting English pronunciation, see the link below which 

will take you to BBC Learning English website/Pronunciation, you can listen 

to Tim´s Pronunciation Workshop and as it is stated on the website: „It will 

help you become a better listener and a more fluent speaker‟. 

 

ADDITIONAL SOURCES 

For further studies of the English phonetics and phonology, read the first chapter in 

English Phonetics and Phonology: A practical course. 4
th

 ed. Cambridge: CUP, 2009 by 

Peter Roach.  

 

ANSWERS  

2. Many languages have different accents. Languages are pronounced differently by 

people from different geographical places, from different social classes, of different ages 

and different educational backgrounds. ´Dialect´ refers to a variety of a language which 

is different from others not just in pronunciation but also in such matters as vocabulary, 

grammar and word order. Differences of ´accent´, on the other hand, are pronunciation 

differences only. 

3. British English - most familiar as the accent used by most announcers and news-

readers on serious national and international BBC broadcasting channels. It has for a long 

time been identified by the rather quaint name received pronunciation. The pronuncia-

tion of English in America is different from most accents found in Britain. Exceptions - 

you can find accents in parts of Britain that sound American, and accents in America that 

sound English. The pronunciation that you are likely to hear from most Americans does 

sound noticeably different from RP. RP: the accent chosen by British teachers to teach to 

foreign learners the accent most fully described and used as the basis for textbooks and 

pronouncing dictionaries. In England and Wales, RP is widely regarded as a model for 

correct pronunciation, particularly for educated formal speech. The alternative name is 

BBC pronunciation. RP itself inevitably changes as the years pass. There is also a meas-

ure of diversity within it.  

4. IPA – origin: first published in 1888 by the Association Phonétique Internationale 

(International Phonetic Association), a group of French language teachers founded by 

Paul Passy. The aim is to devise a system for transcribing the sounds of speech which was 
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independent of any particular language and applicable to all languages. A phonetic script 

for English created in 1847 by Isaac Pitman and Henry Ellis was used as a model for the 

IPA.  

 

SUMMMARY 

In the first unit, students were given the outline of the theory of English phonetics and 

phonology. They compiled a list of problematic words after going through a given list of 

typically and commonly mispronounced words by Czech speakers of English. Students 

listened to audios with different British and American accents and had to name at least 

two features representing particular accents. In LMS course, students completed the tasks 

by transcribing and pronouncing difficult words from the lists given.  
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2 THE PRODUCTION OF SPEECH SOUNDS, SHORT 

VOWELS 

QUICK OVERVIEW 

This unit is about the production of speech sounds, vowels and consonants in general, 

introduces the system of English short vowels and practises identification of articulators, 

pronunciation of short vowels and their transcription.  

AIMS 

In this unit, students will learn about the production of speech sounds, articulators 

above the larynx, vowels and consonants in general and analyse the system of English 

short vowels.  In the second half of this unit, they will identify the articulators in the pic-

tures, practise English short vowels in English Pronunciation in Use Intermediate and 

transcribe short vowels from selected units in English Phonetics and Phonology. 

 

KEYWORDS 

Production of speech, articulators, vowel and consonant, English short vowels.  

 

2.1 Articulators above the larynx 

All the sounds we make in any language are the result of muscles contracting. We pos-

sess a large number of muscles, either in the chest to produce to flow of air or in the lar-

ynx to produce many modifications to the flow of air from the chest to the mouth. Once 

the air leaves the larynx, it goes through what we call the vocal tract ending in the mouth 

and the nostrils. With the muscles we have, we can produce many different sounds be-

cause they are large and complex and can produce many changes to the flow of air which 

finally ends up in the atmosphere (Roach, 2009). 

To study the sound of speech, we need to outline and describe different parts of the 

vocal tract first. They are called articulators and you can see them in the picture below. 
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Picture 1: articulators above the larynx: source: 

https://en.wikipedia.org/wiki/Articulation_(phonetics) 

 

Picture 2: source: http://www.personal.rdg.ac.uk/~llsroach/phon2/artic-basics.htm 

https://en.wikipedia.org/wiki/Articulation_(phonetics)
http://www.personal.rdg.ac.uk/~llsroach/phon2/artic-basics.htm
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2.1.1 DESCRIPTION OF THE ARTICULATORS BY PETER ROACH 

PHARYNX is a tube which begins just above the larynx, it´s about 7 cm long in 

women and about 8 cm in men. At its top end it is divided into two, one part being the 

back of the mouth and the other being the beginning of the way through the nasal cavity   

VELUM (SOFT PALATE) allows air to pass through the nose and through the mouth 

and it is one of the articulators that can be touched by the tongue. When you make the 

sounds k and g the tongue is in contact with the lower side of the velum, and we call these 

velar consonants. 

HARD PALATE is a thin horizontal bony plate of the skull, located in the roof of the 

mouth. 

ALVEOLAR RIDGE is between the top front teeth and the hard palate, its surface is 

really much rougher than it feels, and is covered with little ridges. Sounds made with the 

tongue touching here (such as t and d) are called alveolar. The soft palate (also known as 

the velum or muscular palate) is, in mammals, the soft tissue constituting the back of the 

roof of the mouth. The soft palate is distinguished from the hard palate at the front of the 

mouth in that it does not contain bone.  

TONGUE is divided into different parts: tip, blade, front, back and root  

TEETH (UPPER AND LOWER) The tongue can be in contact with the upper side 

teeth for many speech sounds. Sounds made with the tongue touching the front teeth are 

called dental. 

LIPS can be pressed together (when we produce the sounds p, b), brought into contact 

with the teeth (as in f, v), rounded to produce the lip-shape for vowels like u:, sounds in 

which the lips are in contact with each other are called bilabial, sounds with lip-to-teeth 

contact are called labiodentals.  

COMPREHENSION CHECK 

Stand in front of the mirror, take the handout with IPA and model each phoneme while 

looking in the mirror and discovering and examining each phoneme individually. Try to 

realise the place and the manner of articulation with each phoneme.  

 

2.2 Vowel and consonant, English short vowels 

It is not always easy to define what the words vowel and consonant mean. Usually, 

students say that a vowel sound is a sound without any obstruction to the flow of air as it 
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passes from the larynx to the lips and vice versa, the consonant sounds are the ones where 

the production is obstructed at certain point by a certain articulator or articulators with 

specific place and manner of articulation (Roach, 2009). This division might not be right 

at all times. That is why Peter Roach is talking about the differences in distribution of 

speech sounds as to what really matters when defining vowels and consonants (2009, 11).  

It is also important to distinguish between primary cardinal vowels which are a stan-

dard reference system and people learning a language on an advanced level should be 

familiar with them. Students should be able to classify, describe, articulate and compare 

cardinal vowels to be able to classify, describe and actively use English short vowels, 

long vowels, diphthongs and triphthongs (Roach, 2009). Cardinal vowels can be fur-

ther divided into primary and secondary cardinal vowels. Have a look at the pictures be-

low and say in what way the cardinal vowels differ from English short vowels. Is there a 

same number of vowels? Is the classification the same according to the tongue height? 

Are they front or back? Are the lips rounded, spread or in the neutral position?  

 

Picture 3: Primary cardinal vowels: source: https://www.researchgate.net/figure/Primary-

cardinal-vowels-Roach-1991-13_fig2_329806129 

 

Picture 4: English short vowels: source: 

http://www.linguisticsweb.org/doku.php?id=linguisticsweb:glossary:linguistics_glossary:vowels 

https://www.researchgate.net/figure/Primary-cardinal-vowels-Roach-1991-13_fig2_329806129
https://www.researchgate.net/figure/Primary-cardinal-vowels-Roach-1991-13_fig2_329806129
http://www.linguisticsweb.org/doku.php?id=linguisticsweb:glossary:linguistics_glossary:vowels
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2.3 Exercises 

Task 1: Have a look at the tutorial 3 on Moodle and complete the following task: see 

the pictures in tutorial 3 and try to read two texts which are written in phonemic symbols.  

Task 2: take your IPA table and try to transcribe the list of words below, use a diction-

ary if you need. Submit your transcription to the tutor. In the class, discuss the problem-

atic areas of this task with your partner and share them with the whole class. Then try 

pronouncing the words aloud, individually and as a whole class as well.  

Transcription: 

hot, wool, feel, rude, wall, fill, bird, man, fast, heard, what, this, young, thin, cup, fa-

ther, sugar, teacher, jump, chair, television, bank, orange, actress, sing, lunch, that, yes, 

beat, your, quick, city, laugh, walk, work, cruel, three, thought 

Task 3: Open the book by Roach on p. 214, read the introduction, listen to audio unit 2 

and complete the tasks in Audio unit 2 – English short vowels. The key will be given to 

you by your tutor.  

 

ADDITIONAL SOURCES 
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SUMMARY 

In unit 2, students have been explained the production of speech sounds; they classi-

fied and learned to pronounce cardinal vowels and English short vowels. They mastered 

the transcription and pronunciation of English short vowels and created a list of words 

containing English short vowels.  
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3 LONG VOWELS, DIPHTHONGS, TRIPHTHONGS 

QUICK OVERVIEW 

This unit further develops students´ knowledge of English vowels, namely long vow-

els, diphthongs and triphthongs. The practical part revises pronunciation of English short 

vowels and practises pronunciation and transcription of English long vowels, diphthongs 

and triphthongs.  

 

AIMS 

In this unit, students will learn about English long vowels, diphthongs and triphthongs. 

In the first part of this unit, students are going to analyze a list of words and categorise 

English long vowels, diphthongs and triphthongs. The aim is to list short vowels, mater 

their pronunciation and compare them to English long vowels, diphthongs and triph-

thongs and apply the knowledge of phonemic symbols from the IPA. The aim is to master 

correct pronunciation of vowels in general, paying attention to the correct place and man-

ner of articulation.  

 

KEYWORDS 

Long vowels, diphthongs, triphthongs.  

 

3.1 Long vowels 

There are five long vowels in English and compared to short vowels, the length of all 

English vowel sounds varies very much according to their context (the type of sound that 

follows them) and the fact whether the syllable with a particular vowel sound is stressed 

or not. See the words with long vowels in them; they are basically short vowel symbols 

with a length mark of two dots: car, key, cool, bird, four.  
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COMPREHENSION CHECK 

Take the table with English consonant and vowel phonemes and insert the phonemic 

symbols to words above, put the transcription into square brackets.  

 

3.2 Diphthongs and triphthongs 

Peter Roach (2009) defines the diphthongs as speech sounds which consist of a 

movement or glide from one vowel to another. A vowel which does not glide is called 

pure vowel and it is a common pronunciation mistake with foreign learners of English. 

When they pronounce vowels but not diphthongs or the quality of the two vowels forming 

a diphthong is not as accurate as it should be. In terms of quality, diphthongs are like the 

long vowels described above.  

There are eight diphthongs in English and it is very easy to remember them by looking 

at the picture below and dividing them into three basic groups, diphthongs ending in /ə/. 

We call them centring diphthongs and they can be found in words like Ian, fierce, aired, 

cairn, scarce, moored, tour.  Then we have closing diphthongs and they end in two possi-

ble vowel sounds, ending in /ɪ/ and /ʊ/. Ad 1 – we can find them in words such as paid, 

pain, face, tide, time, nice, void, loin, voice. Ad 2 – we can find them in words such as 

load, home, most, loud, gown, house. 

Triphthongs are the most complex sounds of the vowel type to be found in English. 

They are quite difficult to pronounce and ever harder to recognize. The sound itself is a 

glide from one vowel to another and then to a third vowel sound but happening very 

quickly without any interruption. Student of English and foreign learners have troubles 

recognizing them as in the spoken English, triphthongs are almost impossible to be heard 

because the extent of each vowel is very small, only in careful and slow pronunciation. 

Learners might mistake triphthongs for diphthongs or long vowels.  
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COMPREHENSION CHECK 

Write symbols for the diphthongs and triphthongs in the following words: tone, style, 

out, way, beer, coil, hair, why, they, shower, lower, power, player, fire, loyal, tower, 

mower. 
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3.3 Exercises 

Task 1: have a look at the audio unit 3 from Roach´s Phonetics and Phonology, listen to 

the Audio unit 3 and complete the tasks, paying attention to correct articulation of English 

long vowels, diphthongs and triphthongs. Do not forget to practise the transcription of the 

long vowels, diphthongs and triphthongs.  

INDIVIDUAL ASSIGNMENT 

Task 2: as an individual task, to practise more long vowels, diphthongs and triph-

thongs, have a look at units: 2, 6, 7, 11, 14, 16, 18, 19 and 20 – all practising long and 

short vowels, diphthongs and triphthongs.  

 

SUMMARY 

In this unit, students have classified English long vowels, diphthongs and triphthongs, 

they have mastered their pronunciation and phonemic transcription and finally, they have 

role-played the dialogues practising long vowels, diphthongs and triphthongs.  
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4 VOICING AND CONSONANTS, PLOSIVES 

QUICK OVERVIEW 

This unit is about voicing and the system of English consonants. Students will learn 

about the larynx, the system of English plosives, fortis and lenis articulation and they will 

practise pronunciation and transcription of English plosives.  

 

AIMS 

In the first part of this unit, students will learn about the importance of the larynx for 

proper pronunciation and how voicing of the consonants and respiration is vital for cor-

rect pronunciation of individual sounds. Further on, students will analyze and define the 

general rules and definitions of English consonants, depending on the place of articula-

tion, the manner of articulation and the voicing – lenis and fortis articulation. Students 

will get a list of individual words containing plosives and their task is to identify plosives 

in initial, mid and final position and master their correct pronunciation and transcription.  

 

KEYWORDS 

Voicing, respiration, larynx, fortis, lenis, plosives. 

 

4.1 Respiration and voicing 

To understand the system of English plosives, it is highly advisable to understand what 

respiration and voicing is about as it is vital for the place and manner of plosive articula-

tion. So the first thing, students have to do is to go to p. 27 in English Phonetics and Pho-

nology by P. Roach, read chapters 4.1 The larynx and 4.2. Respiration and voicing and 

complete the activity below: 

Questions:  

1. Name the functions of the larynx in speech. 

2. Show the Adam´s Apple on your neck. 

3. Define the words: cartilage, trachea, glottis, glottal stop.  
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4. What is egressive pulmonic airstream? 

5. What is the other name for voicing? 

6. Name three differences in subglottal pressure. 

Tasks: make small groups, each group gets one of the questions, together the group 

will answer the question, define the terms used in their answers. 

Activity 1: students will form groups of six so that they mix up with students from 

other groups. The aim is to teach other students about the facts they found out when an-

swering the question. Students take it in turns, one of them is a teacher and the rest of the 

students are making notes on all the theoretical information about respiration and voicing. 

When the student-teacher finishes, another student takes up the role of a teacher. They 

continue the activity until all of them tried teaching and making notes and all have an-

swers to the six questions. 

 

4.2 Plosives, English plosives 

 

DEFINITION 

Plosives: a plosive is a consonantal sound which is produced when two articulators 

move against each other, this forms a stricture, air cannot escape from the vocal tract. The 

stricture makes air compression and once the air is released, the plosive is articulated. We 

call this the plosion and is has four stages: closing phase when the articulator or articula-

tors move to form the stricture for the plosive. The compression phase is when the com-

pressed air is stopped from escaping. The release phase is when the articulators are 

moved and allow air to escape. And finally, post-release phase which we call any voicing 

happening immediately after the previous one (Roach, 2009). 

English plosives: There are six plosives in English: p, t, k, b, d, g and they have differ-

ent places of articulation. Students should take the table with English consonant and 

vowel phonemes and while defining, demonstrating and pronouncing each plosive, they 

should do so aloud and in front of the mirror. The aim of demonstrating the plosives 

aloud is the fact that if we work with our articulators, it is much easier to remember the 

characteristics of plosives and classify them accordingly.  

 

Activity 2: Read the chapter 4.4 Plosives and 4.5 Fortis and lenis, work in pairs or in-

dividually, define the places of plosive articulation, demonstrate the articulation and mas-

ter the plosive pronunciation, say whether they are voiceless or voiced and give examples 
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of words containing plosives in all positions – initial, medial and final position. Go 

through your notes together, classify the plosives, create a list of words containing plo-

sives, and plan a short presentation for your classmates. After the presentations, assess 

and evaluate the presentation of other students. Ask your teacher any additional questions 

concerning pronunciation and phonemic transcription of English plosives.  

4.3 Exercises 

Task 1: Have a look at Audio unit 4 in the “Roach – seminar handouts”, listen to the 

audio and complete the tasks accordingly, the key will be given to you by a tutor.  

Task 2: For further plosives practice, have a look at units 3, 5 and 9 in English Pro-

nunciation in Use Intermediate.  

Task 3: Have a look at Tutorial 4 on Moodle, follow the instructions and submit your 

tasks there. The aim is to master the pronunciation and phonemic transcription of English 

plosives.  

 

INDIVIDUAL ASSIGNMENT 

In the vegetable grid below, search for ten words depicting vegetables but written pho-

nemically. Write them orthographically next to the grid. 
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SUMMARY 

In this unit, students evaluated previously learned theory on English vowels and added 

the practical knowledge of plosives and the system of English plosives. They worked in-

dividually and in pairs, interpreted a text from English Phonetics and Phonology by Peter 

Roach, answered the given questions, applied their knowledge by presenting English plo-

sives to their classmates. Students also created their own list of words containing plosives 

and mastered their pronunciation and phonemic transcription.  
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5 PHONEMES AND SYMBOLS, TRANSCRIPTION 

QUICK OVERVIEW 

This unit is slightly different to the previous units as it brings an introduction to the 

phenomenon of the English phoneme, symbols and transcription and overall importance 

of English phonology. Students will receive a table with phonemic symbols according to 

International Phonetic Alphabet. Students will learn about the rules and definitions con-

nected to English phonology, they will analyse English phonemes in detail and learn 

about the specifics of phonemic transcription. 

 

AIMS 

The aim of this unit is to bring another theoretical lesson on English phonology where 

students will classify the phonemes and individual symbols we use for phonemic tran-

scription. In the practical part of this unit, students will analyse the list of English pho-

nemes in the simple table, they will name the differences between the manner and the 

place of articulation and try to imitate individual sounds when reading the table with pho-

nemic symbols. Each student should be able to classify the phonemes according to place 

and manner of articulation and pronounce them properly as individual sounds as well as 

in individual words, naming of the phonemes, stating the number of phonemes in each 

word and listing all the words containing such phoneme.  

 

KEYWORDS 

English phonemes, symbols, IPA, manner of articulation, place of articulation.  

 

5.1 Phonemes and symbols 

In the previous chapters, students have come across some of the terms connected to 

phonetics and phonology so this chapter brings deeper insight into the terminology used 

when talking about speech sounds.  

When we speak, we use a continuous stream of sounds and when studying speech, we 

divide this stream into small pieces we call segments. The word „man‟ has initial segment 
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m, middle segment æ and a final segment n. But we can easily change the meaning of 

words only by changing one phoneme in a word. Have a look at the words below with 

short vowels in them: pit, pet, pat, putt, pot, put and their transcription: 

pɪt, pet, pæt, pʌt, pɒt, pʊt and you can easily conclude that by changing one letter of the 

alphabet and consequently changing the vowel sound in these words, the words then get a 

completely different meaning. So this abstract set of speech sounds we call phonemes 

actually forms a complete set of units we call phonemic system of the language (Roach, 

2009). 

When you search the word in a pronunciation dictionary and then have a look at the 

list of English consonant and vowel phonemes you worked with in previous tutorials on 

Moodle, you can spot some differences. The reason is that we differentiate two sets of 

symbols for transcription, the one which is very simple is called phonemic transcription 

and the one which is complex and when transcribed words have more symbols in the 

square brackets, we call this phonetic transcription. The latter also contains more informa-

tion than phonemic transcription we are using in this phonetics course. As students, you 

can approach and be given two different kinds of phonemic transcription. If you are asked 

to transcribe a text written in orthography, we call this transcription from the text and if 

your teacher is reading a text or dictating words or sentences, we call this transcription 

from dictation (Roach, 2009). 

In this course, you will get both equally but the texts for transcription will be prevail-

ing as all the tasks on Moodle will be based on your individual work.  

QUESTION 

See the theoretical part of unit 1 and answer the following question: 

How is it possible to acquire a full understanding of the use of speech sounds in English? 

Is the study of phonetics matters enough? Or do we need to take other features of speech 

into consideration? 

 

5.2 Exercises 

Task 1: complete all the tasks in Audio unit 5 – revision, you will listen to the re-

cording in the lesson and master the transcription at home. You should now be able to 

recognise all the vowels, diphthongs and triphthongs in English, and all the plosives.  

Task 2: See the list of „taboo words‟ in Tutorial 5 on Moodle, work with a pronuncia-

tion dictionary or any recommended online dictionary and transcribe the words in the list 

with phonemic symbols. In pairs or individually, master the articulation in front of the 
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mirror, paying attention to the movement of articulators. And finally, test your knowledge 

in the transcription test in Tutorial 5. 

INDIVIDUAL ASSIGNMENT 

On Moodle, in Tutorial 5, watch the video by an English teacher called Lucy about 

Pronunciation of place names and complete the tasks.  

 

ANSWER 

Yes, we need to make differences between phonetics and phonology, segmental and 

suprasegmental features such as stress, intonation, rhythm, etc. 

 

SUMMARY 

In this unit, students have defined what phonemes and symbols have in common, they 

analysed segmental and suprasegmental features of English pronunciation, watch a video 

about pronunciation of English place names and created a list of place names and mas-

tered their pronunciation and phonemic transcription. They have also compared the list of 

Taboo words on Moodle with their own list of problematic words in English which Czech 

speakers have huge troubles pronouncing and often make mistakes in them. The aim was 

to correct the pronunciation mistakes and to improve the articulation and word stress. 
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6 FRICATIVES AND AFFRICATES  

QUICK OVERVIEW 

This unit is about the system of English fricatives and affricates, deals with their clas-

sification and production and practises their pronunciation and transcription, emphasising 

the problematic areas when pronouncing dental fricatives.  

 

AIMS 

The aim of this unit is to introduce, classify and practise English fricatives and affricates. 

Students will classify English fricatives according to the place and manner of articulation; 

they will identify problematic issues when pronouncing English dental fricatives and for-

tis consonants. In the practical part of this unit, students will imitate proper articulation of 

fricatives and affricates, identify the problematic issues in individual words and make a 

list of twenty problematic words containing English fricatives and affricates. 

 

KEYWORDS 

Fricatives, affricates, fortis consonants, dental fricatives practice. 

 

6.1 Fricatives and affricates 

Fricatives are consonants and their characteristic feature is that when they are pro-

duced, they make hissing sound as the air escapes a small passage. Fricatives are contin-

uant consonants and you can make a continuous hissing sound when articulating them. 

Try saying sss and start opening your mouth and lowering your tongue, the hissing sound 

will stop as soon as the passage gets larger. Try saying fffff and while you do that, use 

your finger and press your lower lip away from the upper teeth, again one your lower lip 

and upper teeth are not in contact, the hissing sound will stop (Roach, 2009). The reason 

is that it takes two articulators the air goes through when articulating fricatives. If you do 

any obstruction or change the position of your tongue, the hissing sound has to stop as the 

two articulators are not in contact anymore.  
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Affricates are quite complex consonants as they begin as plosives and end up as frica-

tives but such definition would be somewhat inaccurate as it takes more to describe affri-

cates. They should be made with same articulators to have the quality of an affricate, 

compare consonant k and t – they are not homographic = they are not made with same 

articulators, but consider t and ʧ - they are homographic as they are both made with a 

tongue (Roach, 2009). 

With English fricatives we have to again think about fortis and lenis articulation when 

fortis consonants are articulated with bigger force than lenis consonants. Same applies to 

fricatives, according to place of articulation, we have two phonemes with each fricative, 

one is fortis (voiceless) – f, θ, s, ʃ, one is lenis (voiced) – v, ð, z, ʒ. There is one fricative 

which does not have a fortis/lenis change and it is the glottal fricative h (see the activity 

1 below). 

Activity 1: See the phonemic symbols for fortis, lenis and glottal fricatives and write 

down at least 5 words containing such fricatives in initial, medial and final position. Do 

the same with the only two affricates in English which also make a fortis/lenis pair.  

f, v: 

θ, ð: 

s, z: 

ʃ, ʒ: 

h: 

ʧ, ʣ:  

COMPREHENSION CHECK 

Based on unit 6 from English Phonetics and Phonology, classify the above mentioned 

fricatives into groups depending on their place of articulation. 

 

Activity 2: See the description of articulation of one word and try to figure out which 

word it is. The aim is to stand in front of the mirror, read the description and try to move 

the articulators as described below.  

Starting from the position for normal breathing, the lower lip is brought into contact 

with the upper teeth. The lungs are compressed, causing air to flow through the constric-

tion producing fricative noise. The tongue moves to the position for ɪ. The vocal folds are 

brought together, causing voicing to begin, and at the same time the lower lip is lowered. 

Then the tongue blade is raised to make a fairly wide constriction in the palate-alveolar 
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region and the vocal folds are separated to stop voicing; the flow of air causes fricative 

noise. Next, the vocal folds are brought together to begin voicing again and at the same 

time the tongue is lowered from the constriction position into the ɪ vowel posture. The 

tongue blade is then raised against the alveolar ridge forming a constriction which results 

in fricative noise. This is initially accompanied by voicing, which then dies away. Finally, 

the articulators are separated and normal breathing is resumed (Roach, 250, 2009). 

6.2 Exercises 

Task 1: take your seminar handouts and complete the Audio unit 6 by listening to the 

audio, practising the transcription of English fricatives and affricates. You will practise 

the correct articulation in the lessons, it is vital to be facing your partner so that you can 

assess your pronunciation, especially when it comes to dental fricatives as they are the 

most problematic phonemes to articulate for Czech students of English. If you decide to 

complete the tasks in this unit individually at home, make sure that you do so in front of 

the mirror.  

Task 2: have a look at Tutorial 6 on Moodle, print the PDF file, go through the dia-

logues and exercises, practise both roles in the conversations, create a list of twenty words 

containing fricatives and in pairs, agree on some useful tips to improve the pronunciation 

of English fricatives and affricates.  The aims are to: 

 master the articulation of fricatives, especially the dental fricatives in individual 

words as well as in connected speech e.g. in monologues, conversations, etc. 

 list at least twenty words containing fricatives in initial, medial and final position 

 name the articulators used when pronouncing fricatives and affricates, using accu-

rate terms 

 create a list of tips on how to master the pronunciation of English fricatives and 

affricates 

Task 3: To further practise and master the pronunciation or fricatives and affricates, 

see the units 4, 8, 10, 12 and 17 in English Pronunciation in Use Intermediate.  

SUMMARY 

In this unit, students have been explained how we classify English fricatives which are 

one of the most problematic consonantal speech sound for Czech learners of English. 

Students have practised articulation and transcription, compiled a list of own twenty trou-

blesome – or shall we say – taboo words in English which they have troubles pronounc-

ing and created a list of tips on how to master the pronunciation of English fricatives and 

affricates. 
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7 NASALS, LATERAL L, SONORANT R, APPROXI-

MANTS J AND W 

QUICK OVERVIEW 

This unit introduces English nasals, lateral /l/, sonorant /r/ and two approximants – /w/ 

and /j/. Students will learn how to classify them, how to produce them and will practise 

their correct pronunciation and transcription. 

 

AIMS 

The aim of this unit is to define, classify and model the correct pronunciation of Eng-

lish nasals, laterals and approximants. Student will classify them according to the place 

and manner of articulation and model correct pronunciation after watching a video and 

listening to an audio unit outlining English nasals, lateral and approximants. Students will 

also read a text about specific features of English lateral l and a sonorant r; they will then 

complete comprehension questions. Students will make a list of words containing the 

above mentioned words and transcribe them using the IPA symbols.  

 

KEYWORDS 

Nasals, lateral l, sonorant r, approximants w and j.  

 

7.1 Nasals, laterals, sonorants, approximants 

You have so far learned two biggest groups of consonants in English – plosives and 

fricatives and we are left with seven more, three nasals, one lateral consonant l, one ap-

proximant r and two approximants – j and w, which are phonetically like vowels but pho-

nologically like consonants. See the picture below: 
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Picture: 

source: http://www.cancer.ca/en/cancer-information/cancer-type/nasal-paranasal/nasal-

cavity-and-paranasal-sinus-cancer/the-nasal-cavity-and-paranasal-sinuses/?region=bc 

 

GROUP ASSIGNMENT 

Activity 1: For this activity, you need to form pairs or work individually on one of the 

tasks listed below. Each student/pair should work on their own, not discussing nasals and 

other consonants with other students/pairs. Each student/pair should follow the allocated 

and/or chosen task below and to download the PDF file on Moodle in Tutorial 7. The aim 

is to: 

 classify nasals, laterals and approximants according to the place of articulation 

 master the articulation of the above mentioned consonantal phonemes in individ-

ual words as well as in the connected speech 

 model and role-play two dialogues from the handout on Moodle „Nasals and other 

consonants‟ 

 create a list of at least twenty words containing nasals and other consonants 

 plan a presentation for your fellow students in other groups so that they can make 

notes, ask questions and discuss the above mentioned consonants 
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TUTORIAL 1 - NASALS 

Student/pair 1 – task - Nasals: read the chapter 7.1 Nasals on pages 59-60 in English 

Phonetics and Phonology. Define and classify English nasals paying attention to the 

movement of articulators, place of articulation, all the unusual features including morpho-

logical matters. Demonstrate the articulation to other students and let them repeat the 

words you have chosen for this activity (at least five words containing nasal consonants). 

Choose one dialogue with nasals practice you have practised and role-play it in front of 

the class, paying attention to correct articulation of all the consonants we have gone 

through and mastered so far. Create a list of at least twenty words containing nasals and 

make a copy for each student in your class. Analyse the list with your classmates and dis-

cuss any peculiarities of English nasal consonants. 

 

TUTORIAL 2 - LATERALS 

Student/pair 2 – task - Laterals: read the chapter 7.2 The consonant l on pages 60-61 

in English Phonetics and Phonology. Define and classify the consonant l according to the 

place and manner of articulation paying attention to the movement of articulators and all 

the unusual features of this particular phoneme. Demonstrate the articulation to other stu-

dents and let them repeat the words you have chosen for this activity (at least five words 

containing consonant l). Choose one dialogue with lateral l practice you have practised 

and role-play it in front of the class, paying attention to correct articulation of all the con-

sonants we have gone through and mastered so far. Create a list of at least twenty words 

containing lateral l in initial, medial and final position and make a copy for each student 

in your class. Analyse the list with your classmates and discuss any peculiarities of Eng-

lish consonantal sound l.  

 

TUTORIAL 3 - APPROXIMANTS 

Student/pair 3 – task - Approximants: read the chapter 7.3 The consonant r on p. 63 in 

English Phonetics and Phonology. Define and classify the consonant r according to the 

place and manner of articulation paying attention to the movement of articulators and all 

the specific features of this particular phoneme. Demonstrate the articulation at home in 

front of the mirror or to other students and let them repeat the words you have chosen for 

this activity (at least five words containing consonant r). Choose one dialogue with con-

sonant r practice you have practised and role-play it in front of the class, paying attention 

to correct articulation of all the consonants we have gone through and mastered so far. 

Create a list of at least twenty words containing consonant r in initial, medial and final 
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position and make a copy for each student in your class. Analyse the list with your class-

mates and discuss any peculiarities of English consonantal sound r. 

 

TUTORIAL 4 - APPROXIMANTS 

Student/pair 4 – task - Approximants: read the chapter 7.4 The consonants j and w on 

pages 63-64 in English Phonetics and Phonology Define and classify the consonants j and 

w according to the place and manner of articulation paying attention to the movement of 

articulators and all the specific features of these phonemes. Demonstrate the articulation 

at home in front of the mirror or to other students and let them repeat the words you have 

chosen for this activity (at least five words containing consonants j and w). Choose one 

dialogue with approximants j and w practice you have practised and role-play it in front 

of the class, paying attention to correct articulation of all the consonants we have gone 

through and mastered so far. Create a list of at least twenty words containing approxi-

mants j and w in initial, medial and final position and make a copy for each student in 

your class. Analyse the list with your classmates and discuss any peculiarities of English 

approximants we might also call semi-vowels (it is important to explain why we call them 

semi-vowels). 

 

 

COMPREHENSION CHECK 

 List all the consonants phonemes of the BBC accent, grouped according to manner 

of articulation. 

 Transcribe the following words phonemically: sofa, verse, steering, breadcrumb, 

square, anger, bought, nineteen. 

 

7.2 Exercises 

Task 1: have a look at Tutorial 7 on Moodle and complete the tasks, do not forget to 

submit your answers to the comprehension check at the end of this tutorial. 

Task 2: See the table below with various categories. Students will choose a sound or a 

phoneme and have to think of a word and fill it in each category.  
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Task 3: choose one phoneme and the words you created in the previous task and tran-

scribe them phonemically below. 

e. g.: peas, Poland, pupil, pig, purple, press 

transcription: piːs, ˈpəʊlənd, ˈpjuːpl, pɪg, ˈpɜːpl, prɛs 

INDIVIDUAL ASSIGNMENT 

To practise more nasals, laterals and approximants, it is highly advisable to complete 

the listening and pronunciation practice exercises in the units 13 and 15 in English Pro-

nunciation in Use Intermediate.  

 

SUMMARY 

In this unit, students have defined, classified English nasals, laterals and approximants 

and mastered their pronunciation and transcription.  
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8 THE SYLLABLE 

QUICK OVERVIEW 

This unit brings a lesson on the English syllable, the nature of the syllable, the struc-

ture of the English syllable, syllable division. It analyses strong and weak syllables, the 

vowel “schwa”, close front and close back vowels and syllabic consonants.  

 

AIMS 

The aim of this unit is to learn about the nature and the structure of the English sylla-

ble, students are going to analyze the nature of the syllable, name the structure of the syl-

lable, and divide the syllables accordingly. Students will apply the differences between 

strong and weak syllables and master the pronunciation and transcription of weak and 

unstressed syllables. Students will read about the English vowel “schwa” and complete 

the text with missing vowel sounds in weak/unstressed syllables. In the final part of this 

unit, students will watch the video about Schwa and imitate the articulation in front of the 

mirror. Students will learn and practise transcription of the vowel Schwa in individual 

words as well as in transcribed connected speech.  

 

KEYWORDS 

Nature and structure of the English syllable, syllable division, strong and weak sylla-

bles, unstressed syllables, close front and close back vowels, vowel Schwa, syllabic con-

sonants.  

 

The syllable is a very important unit in every language; all the young children learn to 

speak by dividing longer words into syllables, clapping their hands, counting how many 

syllables each word has, etc. It is somehow natural for people to count the syllables in 

words without even knowing what a syllable is. And by tapping or clapping, they can 

simple count the syllables and say how many syllable word they have uttered and this is 

one of the most important factors for the future practice of sentence stress, rhythm and 

finally intonation.  
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8.1 The nature and the structure of the syllable 

According to Peter Roach, syllables can be defined both phonetically and phonol-

ogically. Phonetically, syllables are described as consisting of a centre which has lit-

tle or no obstruction to airflow and which sounds comparatively loud: before and af-

ter this centre, there will be greater obstruction to airflow and less loud sound. A 

minimum syllable is for example a simple vowel sound you can find in words such 

as are, err, or. Some syllables have onset – there is more than just a silence preced-

ing the centre of the syllable – words such as: bar, key, more. Some syllables may 

have no onset but have a coda – words such as: am, ought, ease. Some syllables have 

onset and coda – words such as: run, sat, fill. 

If we look at syllable from the phonological point of view, we might say syllables 

are quite different as it involves looking at all the combinations of English phonemes 

– the study of the possible phoneme combinations of a language is called phonotac-

tics.  

If the words begin with a vowel sound, we call this a zero onset and if the word 

begins with two consonant sounds, we call this consonant cluster. You can find con-

sonant clusters in words such as: spin, stick, skin, sphere, smell, snow, splay, spray, 

sclerosis, skewer, string, stew – we call them initial consonant clusters. The words 

can also end in consonant clusters such as: helped, banks, bonds, twelfths, fifths, 

prompts and we call them final consonant clusters. 

There is a special case which we call syllabic consonant and it is when the word 

has two syllables, the second one is weak = there is no stress and contains no vowel 

sound, e.g. the word bottle - ˈbɒtl – we call the last consonant l a syllabic consonant.  

COMPREHESNION CHECK 

Some one-syllable words are just a single vowel sound (V), for example oh and eye. 

If we add one or more consonant sounds (C) to the beginnings of these words, they 

are still only one syllable. Look at the table below and model the pronunciation: 
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QUESTION 

Similarly, if we add just one consonant to the words below, we can get a completely 

different word. See the words below, add a consonant to the end of the words given but 

be careful, you have to think of sounds, not spelling. E.g. if I add consonant t to the word 

bell, then I get a word belt.  

Chain, rain, hell, fill, ten, learn, wool, hole.  

 

Activity 1: individually or in pairs, divide the words into the correct column.  

Ant, cook, dad, doctor, grandfather, officer, passenger, sister, teacher, vegetable, 

chocolate, uncle, restaurant, interesting, general, Wednesday, colonel. 

1-syllable words: 

2-syllable words: 

3-syllable words: 

4 and more syllable words: 

 

8.2 Strong and weak syllables  

In unit 9, Peter Roach addresses the importance of strong and weak syllables stating 

that in English, one of the most noticeable features is the fact that some syllables are 

strong and some of them weak and that it is crucial to study strong and weak syllables, 

their distribution, appearance in words pronounced in English as well as their undeniable 

importance for the aspects of connected speech such as stress and intonation (81, 2009). 

So what do we mean by „strong‟ and „weak‟ syllables? Let´s take the word father - 

ˈfɑːðə - where the first syllable is stressed, louder and more prominent and the second one 

including the vowel sound „schwa‟ is unstressed, quieter and less prominent and also 

shorter than the first syllable containing the long vowel sound. There are other ways to 

characterise strong and weak syllables and most commonly they have something to do 

with stress but there are some vowel sounds which appear in unstressed = weak syllables 

such as i, u or ə. If the vowel is strong, then the syllable will always have a coda. Weak 

syllables have very limited number of possible peaks. Weak syllables at the end of the 

word in words such as: better, happy, thank you, open, sharpen. We find weak syllables 

in the middle of the words as well such as: photograph, radio, influence, architect 
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(Roach, 82, 2009). See the table below for better understanding of the vowel sound 

Schwa which is very specific and used in thousands of words in English: 

 

Picture: source: https://blog.allaboutlearningpress.com/schwas/ 

Two other vowels are commonly found in weak syllables – close front and close back 

vowels. In strong syllables, it is very easy to distinguish between i and i: but in weak syl-

lables the difference is not so audible. Compare these words: easy and busy, they should 

be transcribed as: ˈiːzi and ˈbɪzi so as you can see, the symbols for the vowel sounds are 

not the ones we have gone through in chapters on short and long vowels. The phonemic 

symbol i is not the short vowel sound in a word like bit or the long vowel in beat. We find 

i occurring in: 

 word-final position in words spelt with final „y‟ or „ey‟, e.g. happy, valley, hap-

pier, easiest, hurrying. 

 In a prefix such as those spelt „re‟, „pre‟, „de‟ if preceding a vowel and unstressed: 

react, preoccupied, deactivate. 

 In the suffixes spelt „iate‟, „ious‟ when having two syllables: appreciate, hilarious. 

 In the following words when unstressed: he, she, we, me, be, the. 

Additional sources: possible tutorial: unit 9.4 Syllabic consonants in Roach´s English 

Phonetics and Phonology. For students who would like to know more or as an idea for 

https://blog.allaboutlearningpress.com/schwas/
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extra lesson where students can analyse words and syllables containing syllabic conso-

nants.  

8.3 Exercises 

Task 1: On Moodle in Tutorial 8, have a look at the PDF file, print it and practise the 

pronunciation of strong and weak syllables and weak vowels in unstressed syllables. 

Complete the tasks in the handout. See the example exercise below: 

 

Task 2: See the PDF file on Moodle called Tongue Twisters, choose ten tongue twist-

ers, stand in front of the mirror, clap your hands or tap your feet and practise the pronun-

ciation of the tongue twisters. See the sentences taken from longer tongue twisters, clap 

your hands and count how many syllables they have.  

Walter walked towards the waiter. 

Betty bought a better bit of butter. 

The fat cat sat on a vet´s wet hat.  

Task 3: Syllable structure and –s endings and –ed endings. Have a look at the pictures 

below and complete the tasks: 
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INDIVIDUAL ASSIGNMENT 

Listen to the Audio unit 8 from the seminar handouts on consonant clusters and com-

plete the tasks. The key will be given to you by a tutor.  

 

SUMMARY 

In this unit, students we explained the features of the English syllable and its impor-

tance for learners of English. They applied the theoretical fact into their practical knowl-

edge and realisation of English syllables by clapping their hands and tapping their feet 

while reciting tongue twisters. They have analysed a handout about strong and weak 
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vowels and features of unstressed syllables. Students have modelled and mastered pho-

nemic transcription of single words as well as sentences. 

 

 

 

 

 

 

 



Mgr. Marie Machničová - Praktická fonetika 

 

49 

 

9 STRESS, WORD STRESS, SENTENCE STRESS 

QUICK OVERVIEW 

In this unit, students are going to learn about stress, word stress and sentence stress in 

English and its importance in English pronunciation practice. This unit classifies the 

stress in simple words, the nature of stress, levels of stress, placement of stress within a 

word. Students are going to learn about, revise and practise complex words stress with 

complex words, suffixes, prefixes, compound words, and the variability of stress and 

word-class pairs. The seminar brings pronunciation practice of stress in simple and com-

plex words and the differences in word stress in word-class pairs.  

 

AIMS 

In this unit, students are going to revise and master the differences between strong and 

weak syllables and unstressed syllables. They will read the article about the English 

vowel Schwa and its importance for correct stress placement and complete comprehen-

sion questions. Students will watch the video about the correct articulation of the English 

vowel Schwa and will try and master its pronunciation. Students will listen to short 

rhymes, identify stressed and unstressed syllables, and then they will clap their hands to 

imitate the sentence stress. Students will characterise stress carrying suffixes, prefixes and 

compound words. This unit also brings the transcription practise, students will model the 

transcription of the stress mark, and then they will complete individual words or whole 

sentences with stress marks, marking word stress and sentence stress. Students will also 

use stress marks to mark the differences in word stress in word-class pairs.  

 

KEYWORDS 

Primary stress, secondary stress, stress mark, stressed and unstressed syllables, com-

plex word stress, stress carrying suffixes, prefixes, compound words.  
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9.1 Word stress 

In this unit, we will consider the importance of the word stress and consequently the 

sentence stress for correct pronunciation of English words, phrases and sentences. Word 

stress and sentence stress have an undeniable role in English intonation, the mixture of 

stressed and unstressed syllables makes English one of the most phonic languages in the 

world. Stress also changes the quality of certain vowels and this unit introduces different 

levels of stress.  

We have mentioned stress couple of times before in this study support so now we will 

have a look at stress in more detail, solemnly because studying word and sentence stress 

is crucial for further studies of other aspects of speech such as rhythm and intonation. We 

can all distinguish the nature of stress, people usually know that the first syllable in words 

father, close, table is stressed, the middle syllable in apartment, relation, potato is 

stressed and the final syllable in about, receive, perhaps is stressed, and can further make 

difference by clapping their hands or tapping their feet to distinguish stressed and un-

stressed syllables in more-syllable words. We mark the stress by a small vertical line just 

before the stressed syllable in phonemic and phonetic transcription.  

DEFINITION 

We study stress from two points of view – production and perception. The produc-

tion of stress is generally believed to depend on the speaker using more muscular energy 

than is used for unstressed syllables, i.e. the muscles that expel the air from the lungs are 

often more active producing higher subglottal pressure. From the perceptual point of 

view, all stressed syllables have one characteristic in common, and that is prominence 

(Roach, 93-94, 2009). 

 

So what makes a syllable prominent? See the points to remember below. 

POINTS TO REMEMBER 

 stressed syllable is louder 

 vowel sounds in stressed syllables have different length – careful, short vowels do 

not become long vowel 

 every voiced syllable is said on some pitch – it is related to the frequency of vibra-

tion of the vocal folds and to the musical notion of low and high-pitched notes. It is 

essentially a perceptual characteristic of speech; a pitch is noticeably different 

from other sounds in syllables 

 by making a movement of pitch – rising and falling – the syllable further becomes 

even more prominent and has a huge effect on what is being said and how is it said 
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 a syllable will be more prominent if it has a vowel different in quality from 

neighbouring vowels (Roach, 94, 2009). 

 

COMPREHENSION CHECK 

How many factors have an influence on the prominence of a syllable? 

 

According to Peter Roach, when it comes to levels of stress, we distinguish two main 

types – primary stress and secondary word stress. Compare the words around - where 

the primary stress is placed on the second syllable and does not have any secondary 

words stress. And the words photographically, we place the primary word stress on the 

third syllable but less prominent stress which is still stronger than the rest of the syllables 

is placed on the first syllable and we call it a secondary word stress (2009). He makes the 

following summary of ideas on stress placement in nouns, verbs and adjectives, so if we 

want to place the stress somewhere in the word, we should take the following ideas into 

consideration: 

 whether the word is morphologically simple or complex (containing any affixes = 

prefixes or suffixes or both) or a compound word 

 what is the grammatical category 

 how many syllables the word has 

 what the phonological structure of those syllables is 

 

Activity 1: On Moodle, in Tutorial 9, there are two files with a theory on placing stress 

in two-syllable and three-syllable words. Choose one file, read it, note down the most 

important features, create a list of at least five words and try to describe, define and dem-

onstrate what you have learned about after reading the first of the second file. You should 

be able to demonstrate the pronunciation and mark the stress in the phonemic transcrip-

tion.  

Activity 2: Stress pattern practice – see the pictures below and complete the tasks: 
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9.2 Complex word stress 

The difference between simple and complex words is that the simple words consist of 

one grammatical unit, e.g. care, love, have and the complex words consist of two or more 

grammatical units, e.g. careless, lovely, having. Complex words are of two major types 

and Peter Roach divides them into: 

 words made from a basic word form (which we call stem) with the addition of an 

affix and  

 compound words, which are made of two and sometimes more independent Eng-

lish words – ice-cream, armchair, blackbird. 

Affixes are of two types – prefixes – preceding a word stem – un + pleasant = un-

pleasant, and suffixes which come after the word stem – good + ness = goodness. Let´s 

divide the affixes into couple of groups for better understanding and easier comprehen-

sion, each explanation is followed by small task you should complete individually. The 

following suffixes are not all possible suffixes we have in English, but there are so many 

of them that here are only the productive suffixes (working well with many stems).  
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POINTS TO REMEMBER 

Suffixes carrying primary stress themselves:  

-ee – refugee 

-eer – mountaineer 

-ese – Portuguese 

-ette – cigarette 

-esque – picturesque 

Suffixes that do not affect stress placement: 

-able – comfortable 

-age – anchorage 

-al – refusal 

-en – widen 

-ful – wonderful 

-ing – amazing 

-ish – devilish (This applies to adjectives; verbs with stems of more than one syllable al-

ways have the stress on the syllable immediately preceding –ish.) 

-like – birdlike 

-less – powerless 

-ly – hurriedly 

-ment – punishment 

-ness – yellowness 

-ous – poisonous 

-fy – glorify 

-wise – clockwise 

-y – (adjective or noun) – fun, funny 
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Suffixes that influence stress in the stem: 

-eous – advantage – advantageous 

-graphy – photo – photography 

-ial – proverb – proverbial 

-ic – climate – climatic 

-ion – perfect – perfection 

-ious – injury – injurious 

-ty – tranquil – tranquillity 

-ive – reflex – reflective 

 

INDIVIDUAL ASSIGNMENT 

See the list of suffixes above and think of another word with the same stress pattern. 

Create the list either by writing your words next to the listed suffixes above or by com-

posing your own list where you can apply the theoretical knowledge from above, apply it 

by looking up the words with the same stress pattern and compile your own list of words 

containing suffixes.  

 

Prefixes: stress in words with prefixes is governed by the same rules as those for 

words without prefixes. Below you can see some exercises on word stress you can do this 

as a comprehension check after reading about complex word stress. 

Circle the word with a different stress pattern than the others: 

 

 
 

9.3 Compound words 

Compound nouns can be broken into two words and both words make sense in English 

and can exist independently in English. Compounds are written in different ways – some-
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times as one word – armchair, sometimes with the words separated by a hyphen – gear-

change, fruit-cake. Sometimes as two words, separated by a space – desk lamp, coffee 

table.  

Most common type of a compound is the one which combines two nouns and stress is 

usually placed on the first syllable – ˈtypewriter, ˈsuitcase, ˈcar-ferry, ˈsunrise, ˈtea-cup. 

Some compounds with a first adjectival element and the –ed morpheme have stress on the 

second element – bad-ˈtempered, half-ˈtimbered, heavy-ˈhanded. Compounds in which 

the first element is a number in some form also tend to have final stress: three-ˈwheeler, 

second-ˈclass, five-ˈhander. Compounds functioning as adverbs are usually final-stressed: 

head-ˈfirst, North-ˈEast. Compounds which function as verbs and have an adverbial first 

element take final stress: down-ˈgrade, back-ˈpedal. 

1. Stress in compound words: write the words in bold in the correct columns: 

 
 

2. Stress in longer words: suffixes with penultimate stress – A: 

 

 
 

 

 



Stress, word stress, sentence stress 

56 

 

INDIVIDUAL ASSIGNMENT 

 

1. Stress in longer words: suffixes with ante-penultimate stress: write the words from 

the box in the correct column according to their stress pattern. 

 

 

DEFINITION 

Variable stress: stress position sometimes varies because of two main reasons: the 

stress might change due to other words preceding or following the word in question or not 

all the speakers agree on stress placement in a particular word. Compare:  

bad-ˈtempered x a ˈbad-tempered ˈteacher 

half-ˈtimbered x a ˈhalf-timbered ˈhouse 

heavy-ˈhanded x a ˈheavy-handed ˈsentence 

 

9.4 Word-class pairs 

Word-class pairs: in English we have several dozen pairs of two-syllable words 

which are spelt the same and the only difference is the level and position of stress and 

their word class (noun, adjective or verb). Most of them appear to consist of prefix + 

stem. As defined by Roach: the rule is as follows: if a pair of prefix-plus-stem words ex-

ists, both members of which are spelt identically, one of which is a verb and the other of 

which is either a noun or an adjective, then the stress is placed on the second syllable of 

the verb but on the first syllable of the noun or adjective (Roach, 110, 2009). Some com-

mon examples are given below:  

Abstract, conduct, contract, contrast, desert, escort, export, import, insult, object, perfect, 

permit, present, produce, protest, rebel, record, subject.  
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Abstract   

Conduct   

Contract   

Contrast   

Desert   

Escort   

Export   

Import   

Insult   

Object   

Perfect   

Permit   

Present   

Produce   

Protest   

Rebel   

Record   

Subject   

 

9.5 Exercises 

Task 1: See the PDF file in Tutorial 9 “Pronunciation poems”, print it and master the 

pronunciation, paying attention to correct articulation of all vowel and consonant pho-

nemes and stress placement. You can find it easier to mark the stress in all words so that 

you know which syllable should be stressed and more prominent, thus carrying the 

rhythm and making it very easy for you to read aloud and sound like a native English 

speaker! 
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Task 2: See the units 22, 28, 29, 30 and 31 for further practice of word stress, complex 

words stress, compound words stress in English Pronunciation in Use Intermediate. 

Some of the exercises are copied above for you to practice straightaway.  

Task 3: Create a list of word-class pairs. See the words above, copy them into two col-

umns, one column representing nouns and the other representing verbs. Insert the stress 

mark accordingly and fill in the transcription of the nouns and the verbs. Repeat the 

words after your teacher when in class and master their pronunciation at home, ideally, in 

front of the mirror with the created list at hand.   

SUMMARY 

In this unit, students deepened their knowledge of word stress, complex words stress, 

stress marking, levels and nature of stress. Students were shown how stress is crucial for 

future studies of aspects of connected speech such as rhythm and mainly intonation. Stu-

dents have analysed and completed numerous exercises and created a list of word-class 

pairs. They have also improved their ability to mark the stress, pronounce the stressed 

syllable with prominence and transcribe the words including the primary and secondary 

stress mark.  
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10 WEAK FORMS 

QUICK OVERVIEW 

This unit outlines weak forms of pronunciation, in weak/unstressed syllables and their 

usage in connected speech. Students will read the text and practise linking, they will tran-

scribe individual words as well as whole texts using phonemic symbol Schwa where ap-

propriate.  

 

AIMS 

Students will develop their ability to identify weak forms and demonstrate their ability 

to find them in transcribed texts and identify them in audio units.  This unit also states the 

importance of weak forms in connected speech; students have to be able to distinguish 

between strong and weak forms of pronunciation and show the ability to transcribe given 

words or whole texts using weak forms of pronunciation.  

 

KEYWORDS 

Strong forms, weak forms, linking, word stress, sentence stress, elision.  

 

10.1 Strong and weak forms of pronunciation 

The following theoretical background is taken from Unit 12 on Weak forms in English 

Phonetics and Phonology, the text is structured and the main points are numbered so it is 

very easy to look for specific information you will need for the practical part of this unit 

and for the tasks in the Tutorial 10 on Moodle.  
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Weak forms 

62 

 

10.2 Exercises 

Task 1: See the PDF files on Moodle in Tutorial 10 about strong and weak forms of 

pronunciation and complete the tasks in the handout called Strong and weak forms. The 

key will be given to you by a tutor or your answers will be checked in the lesson.  

 

INDIVIDUAL ASSIGNMENT 

Task 2: See the Pronunciation rhymes 1-3 on Moodle in Tutorial 10 – it is an addi-

tional exercise but it is crucial for further intonation practice. Print it, underline the 

stressed syllables and after reading it aloud, try practising reciting one of them, paying 

attention to strong and weak syllables, thus to stressed and unstressed places on each line 

of the poem. Stand in front of the mirror and imagine, there is an audience and you are an 

actor. Master the poem reciting and have a laugh with your classmates. You can also 

evaluate each other´s performances, saying what is brilliant and where you should im-

prove.  

 

Task 3: Have a look at Audio unit 12 in English Phonetics and Phonology, listen to the 

recordings and complete the tasks such as sentences for repetition – here it is really vital 

that you try repeating the sentences after the person in the recording, stopping the re-

cording anytime you need more time. When you transcribe the sentences from the first 

exercise, make sure that you write the phoneme Schwa for any unstressed – weak syllable 

you hear. The other exercises give you an opportunity to define, model and master weak 

forms in pre-vocalic and pre-consonantal forms, their transcription and pronunciation.  

EXTRAS 

Task 4: For further practice of differences and specific features between strong and 

weak forms of pronunciation have a look at units: 34, 35, 36 and 37 in English Pronun-

ciation in Use Intermediate. See the example exercises below: 
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INDIVIDUAL ASSIGNMENT 

Have a look at Audio unit 13 in the seminar handouts. These exercises give you an op-

portunity to revise and check your progress. You are going to read unfamiliar words from 

transcription, transcribe unfamiliar words, master stress marking and placing sentence 

stress. You will improve you pronunciation of stressed syllables and revise weak forms of 

pronunciation by repeating them and transcribing them.  

 

SUMMARY 

In this unit, students have defined the differences between the strong and weak forms 

of pronunciation. They have improved their ability to distinguish between strong and 

weak forms, have identified weak forms in transcribed words, and have mastered the pro-

nunciation and transcription of weak forms in individual words as well as in connected 

speech.  
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11 ASPECTS OF CONNECTED SPEECH 

QUICK OVERVIEW 

This unit outlines the aspects of connected speech, namely rhythm, assimilation, eli-

sion and linking. Students will learn about the importance of correct pronunciation for 

flawless connected speech when learning a foreign language. In the practical part of this 

unit, students will practise linking by singing songs and rhymes, they will practise rhythm 

when reciting poems, they will identify assimilation and elision in spoken English when 

watching videos and listening to audios.  

 

AIMS 

The aim of this unit is to outline the aspects of connected speech. Students will sing a 

song to practise linking, they will recite a poem to identify and model the rhythm and 

sentence stress, and they will watch videos and listen to audios to examine the importance 

and specific features of rhythm and linking in spoken English. They will determine as-

similation and elision in given texts and explain its importance and model the pronuncia-

tion.  

 

KEYWORDS 

Connected speech, linking, rhythm, assimilation, elision, songs and rhymes.  

 

11.1 Rhythm, assimilation, elision, linking 

In this unit, we will be dealing with aspects of connected speech, in other words with 

the way any language really sounds when spoken fluently by native or advanced non-

native speakers. There are many studies on connected speech phenomenon but we will 

have a look at four main aspects – rhythm, assimilation, elision and linking, including 

linking consonants.  
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DEFINITION 

Rhythm – English language as we know it today is phonic, easy to sing along with 

and rhythmical. English has stress-timed rhythm which means that stressed syllables 

will occur in relatively regular intervals whether they are separated by unstressed sylla-

bles or not, the times from each stressed syllable to the next will tend to be the same, irre-

spective of the number of intervening unstressed syllables (Roach, 2009). See: 

Example: ˈwɔːkˈdaʊn ðəˈpɑːθ tuː ðiˈend ɒv ðə kəˈnæl 

 

Some languages have syllable-timed rhythm where it does not matter if the syllables 

are stressed or unstressed, there will be regular interval between them but the times will 

be shorter or longer in proportion to the number of unstressed syllables (Roach, 135, 

2009). It is generally known fact that English speech seems to be of regular alternation 

between stronger and weaker sound and tends to adjust stress levels to bring this about. 

The effect is noticeable when it comes to stress-shift (Roach, 2009). Compare: 

Example: compact (adjective) - kəmˈpækt x compact disc - ˈkɒmpæktˈdisk. 

 

DEFINITION 

Assimilation means that phonemes of a particular word would be realised differently 

in isolation and differently when a phoneme is near some other phoneme belonging to a 

neighbouring word. Assimilation is something that changes according to speaking and 

style, it is found in rapid, casual and natural speech rather than in slow, careful speech 

(Roach, 2009). 

 

 Regressive assimilation  

(Right-To-Left, Anticipatory) A sound becomes more like a following sound. 

Some prefer to use the term anticipatory assimilation, as the sound which 

changes anticipates the following sound in some way. It is also called "regres-

sive assimilation".  

Example: English /in/-prefix, as in "indecent", "import", "irregular", "illegal". 

 Progressive assimilation  

(Left-to-Right, Perseverative), a sound becomes more like the preceding sound. 

This is an example of progressive assimilation.  
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Example: English plural is either /z/ or /s/ when it occurs after a non-sibilant sound. The 

voicing feature is taken from the final consonant of the base. Cats, dogs. 

 Assimilation of place – light blue, meat pie 

 Assimilation of manner – that side, get them, read these 

 Assimilation of voicing – see above 

 

DEFINITION 

Elision: to define an elision, we do not have to use many complicated words, some-

times in language, sounds just disappear – a phoneme may be realised as zero or have 

zero realisation or be deleted. 

1. Loss of weak syllable after p, t, k – potato, tomato, perhaps, today 

2. Weak vowel + n, l or r becomes syllabic consonant – tonight, police, correct 

3. Avoidance of complex consonant clusters – George the Sixth´s throne = George 

the Sixth throne 

4. Loss of final v in of before consonants: lots of them, waste of money. 

 

It is quite difficult to state that contracted words or grammatical words should be 

considered as an example of elision or not. The most common cases when grammatical or 

contracted words seem to be examples of elision are: had, is, will, have, not, are. 

DEFINITION 

Linking: the most familiar case is the use of linking r, the phoneme r does not occur in 

syllable-final position in the BBC accent, but when a word´s spelling suggests a final r, 

and a word beginning with a vowel follows, the usual pronunciation is to pronounce r – 

here x here are, four x four eggs (Roach, 2009). 

 

BBC speaker use r in similar way to link two words together when both words end 

with a vowel. See: we call this an intrusive r – when words do not end in r but if the next 

sound is a vowel, the intrusive r is used See: 

Example: Formula A - ˈfɔːmjʊləreɪ.  

Example: Media event - ˈmiːdiərɪˈvent 
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Linking and intrusive r - are special cases of juncture, this name refers to the relation-

ship between one sound and the sounds that immediately precede and follow it, and it has 

been given some importance in phonological theory (Roach, 2009).  

QUESTION – ASSIMILATION AND ELISION PRACTICE 

Activity 1: Joining words – see the pictures below and try to link the words together, 

paying attention to correct articulation of all vowel and consonantal sounds you have 

learned and mastered so far, stressed and unstressed syllables and consequently the 

rhythm you feel.  
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INDIVIDUAL ASSIGNMENT 

Activity 2: Spell out the first names below and if possible, try to record yourself. In-

stead of pronouncing each letter of the alphabet separately, try to link the sounds, not the 

letters! 

Tom, Ben, Erin, Tania, Rosie.  

Example: ti:jouwem for Tom.  

 

COMPREHENSION CHECK 

Activity 3: Assimilation and elision exercise – see the pictures below and master the 

pronunciation using assimilation and elision.  
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11.2 Exercises 

Task 1: Have a look at Tutorial 11 on Moodle where you can find links to pronuncia-

tion practice videos from BBC Learning English official website. There is a script in PDF 

under each link which you can print and follow during listening and mastering the aspects 

of connected speech, e.g. elision, assimilation and linking. It is highly recommended that 

you watch as many videos on this website as possible as the whole workshop is of high 

quality and brings simple and accurate explanations and tip for becoming a better listener 

and even better speaker of English.  

Task 2: Have a look at Audio unit 14 – Elisions in the seminar handout by P. Roach, 

listen to the recordings and complete the tasks on one, two and three elisions.  

EXTRAS 

Transcribe the following text: 

The music of the people: 

The most popular dance in Brazil, samba, is often called the „music of the people‟. In 

the 1960s and 1970s people turned to US-style pop-music, but these days samba is back 

again. There are different versions of samba – some that people dance in their villages, 

others that they practise especially to dance at Carnival in Rio. Thousands of people go to 
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samba schools, typically on Saturday night – to dance, to learn, or just to watch. Thirty-

year-old Anna Rita goes every week with her husband, just because it´s fun. Everybody 

loves to dance and it´s a great way to meet new people.  

 

SUMMARY 

In this unit, students have defined and classified aspects of connected speech - elision, 

assimilation, linking and rhythm, now they can analyse, compare and discuss aspects of 

connected speech. Students have also watched videos on different aspects of connected 

speech and completed comprehension check on Moodle. Students have also mastered the 

pronunciation and transcription of connected speech phenomena.  
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12 INTONATION 

QUICK OVERVIEW 

This unit brings introduction to intonation, form and function of intonation, tone and 

languages, complex tones and pitch height, some function of English tones, tones on other 

words, the tone-unit and its structure and the pitch possibilities in the simple tone-unit. 

Further on, it explains fall-rise and rise-fall tones followed by a tail, high and low heads, 

problems in analysing the form of intonation, the attitudinal function of intonation, the 

accentual, the grammatical and the discourse functions of intonation.  

 

AIMS 

The aim of this unit is to analyze the complex system of English intonation including 

different forms and structure of intonation. Students will role-play dialogues to practise 

the attitudinal and the discourse function of intonation. They are going to analyze videos 

and audios to identify and classify concrete forms and functions of intonation. Students 

will be given assignments to create, organize and dramatize role plays to revise, practise 

and master English intonation but also the perfect pronunciation of all the English pho-

nemes and aspects of connected speech.  

 

KEYWORDS 

Intonation, forms of intonation, functions of intonation, dialogues, role-play.  

 

12.1 Intonation  

Stress was one of the features of suprasegmental phonology and in the last chapter, we 

will have a look at another feature of similar significance and it is intonation. The knowl-

edge of intonation and its features is absolutely essential for learner of English language 

because there can be many misunderstandings and funny moments as intonation caries 

not only some kind of sound of language but also some message the speaker is trying to 

communicate. Intonation, together with body language can give simple words and sounds 

a brand new meaning. Intonation can have grammatical, discourse, accentual and attitudi-
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nal features. Though this is mainly a practical pronunciation course, the knowledge of 

basic features of intonation is absolutely essential for correct practice and mastering Eng-

lish pronunciation.  

DEFINITION 

The most important part of intonation is a pitch and we describe pitch in terms of high 

and low and when it comes to intonation, the listeners should only be interested in some 

linguistic information carried by the pitch and in the fact that some speakers generally 

speak in a high-pitched voice and some in low-pitched voice. Pitch can also be described 

as a fundamental frequency of voiced sounds (Roach, 151, 2009). 

 

12.1.1 FORM AND FUNCTION IN INTONATION 

Answer these two questions below, read the definitions and compare your answers.  

QUESTIONS 

Q: What can we observe when we study pitch variations? 

Q: What is the linguistic importance of the phenomena we observe? 

 

In other words – what is the form and function of intonation? We need to introduce a 

new term as we need a name for a continuous piece of speech beginning and ending with 

a clear pause – we call this – utterance. Two common one-syllable utterances are for 

example „yes‟ and „no‟. The word we use for the overall behaviour of the pitch in a tone. 

Level tone is not very commonly used in one-syllable words, English speakers use mov-

ing tone more. If English speakers want to say „yes‟ or „no‟ in a definite, final manner 

they will probably use a falling tone – one which descends from a higher to lower pitch. 

If they want to say yes? or no? in a questioning manner they may say it with a rising tone 

– a movement from a lower pitch to a higher one (Roach, 152, 2009). 

COMPREHENSION CHECK 

Define the difference between a rising and a falling tone. 
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12.1.2 COMPLEX TONES AND PITCH HEIGHT 

There are three simple tones that can be used on one-syllable English utterances: level, 

rise, and fall. However, other more complex tones are also used – fall-rise tone – the 

pitch descends and then rises again. Rise-fall - where the pitch rises and then descends 

again. It is important to say that each speaker normally uses low-pitched tones in normal 

conversation and it is only when emotions and feeling are part of the utterance when the 

speakers´ intonation reaches the higher-pitched tones or extra-high pitch. English tones 

have certain functions and we will describe them only briefly as defined and stated in 

Roach (2009). 

Fall yes no: usually regarded as more or less neutral tone. If you ask someone and he 

answers yes with this tone, then it is neutral, with no emotions and can give an impression 

of „finality‟.  

Rise yes no: this tone conveys an impression that something more is to follow, a typical 

occurrence in a dialogue between two speakers whom we call A and B might be follow-

ing: 

A: (wishing to attract B´s attention): Excuse me. 

B: Yes? (B´s reply is perhaps an equivalent to “What do you want?) 

Fall-rise yes no: the fall-rise is used a lot in English and has some rather special function. 

In the present context we will only consider one fairly simple one, which could perhaps 

be described as “limited agreement” or “response with reservations”.  

Examples: 

A: I´ve heard that it´s a good school. 

B: Yes  

B´s reply would be taken to mean that he would not completely agree with what A said, 

and A would probably expect B to go on to explain why he was reluctant to agree. Simi-

larly: 

Examples:  

A: It´s not really an expensive book, is it? 

B: no. 

Rise-fall yes no: this is used to convey rather strong feelings of approval, disapproval or 

surprise. It is not usually considered to be an important tone for foreign learner to acquire, 

although it is still useful practice to learn to distinguish it from other tones.  

Examples: 
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 A: You wouldn´t do an awful thing like that, would you? 

 B: No! 

 

 A: Isn´t the view lovely? 

 B: Yes! 

 

 A: I think you said it was the best so far. 

 B: Yes! 

INDIVIDUAL TASK 

Activity 1: Read units 16 – Intonation 2, 17 – Intonation 3 in English Phonetics and 

Phonology for better and full understanding of English intonation. Below, we will only 

address different function of intonation but the comprehension check on Moodle requires 

you to read the above mentioned units to be able to complete the exercises on Moodle in 

Tutorial 12.  

Activity 2: Mastering intonation is mainly about repeating and imitating the native 

speakers and understanding what functions a particular tones have. Listen to the Audio 

unit 15 Tones; take your time for repetition and realisation of intonation forms in the ex-

ercises. The aim is to complete Audio unit 15 and master the English tones pronunciation.  

 

12.1.3 FUNCTIONS OF INTONATION 

Roach (183, 2009) states that the best was to start looking at different functions of in-

tonation is to ask ourselves what would be lost if we were to speak without intonation: 

you should try to imagine speech in which every syllable was said on the same level 

pitch, with no pauses and no changes in speed or loudness. This is the sort of speech that 

would be produced by a “mechanical speech” device. To put it in the broadest possible 

terms, we can see that intonation makes it easier for a listener to understand what a 

speaker is trying to convey. The ways in which intonation does this are very complex, and 

many suggestions have been made for ways of isolating different functions. These are the 

most commonly suggested functions of intonation: 

a) Attitudinal function: intonation enables to express feelings and emotions and at-

titudes as we speak, and this adds a special meaning to spoken language. 

b) Accentual function: intonation helps to produce the effect of prominence on syl-

lables that need to be perceived as stressed, and in particular the placing of tonic 
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stress on a particular syllable marks out the word to which it belongs as the most 

important in the tone-unit. 

c) Grammatical function: the listener is better able to recognise the grammar and 

syntactic structure of what is being said by using the information contained in the 

intonation; for example, such things as the placement of boundaries between 

phrases, clauses or sentences, the difference between questions and statements and 

the use of grammatical subordination may be indicated. 

d) Discourse function: look at the act of speaking in a broader way, we can see that 

intonation can signal to the listener what is to be taken as “new” information and 

what is already “given”, can suggest when the speaker is indicating some sort of 

contrast or link with material in another tone-unit and, in conversation, can convey 

to the listener what kind of response is expected. 

POINTS TO REMEMBER 

British Council on their website brings detailed explanation of attitudinal and gram-

matical function: 

 Attitudinal: in many spoken languages around the world – but especially in 

British English – it is easy for the listener to understand the speaker's attitude: 

boredom, interest, surprise, anger, appreciation, happiness, and so on, are often 

evident in their intonation. For instance, a server at a restaurant asks „How‟s 

the chocolate muffin, madam?‟ and you reply „mMMmmmm‟ with the intona-

tion rising in the middle and falling towards the end. The server nods with a 

smile. Why? Because you have just expressed your appreciation for the item 

through the music of your voice – and without so much as a single (ordinar-

ily meaningful) word. 

Another instance of a different type would be your intonation on receiving a surprise 

birthday cake at your work. „Did you get that for me?‟ you might say – your rising intona-

tion, particularly on „me‟ at the end, expressing surprise and delight. The feeling 

of boredom or indifference, on the other hand, might be expressed with a flat tone, (think 

of a robot). Compare the 'thank you' uttered to the mailman delivering a utility bill (flat) 

and the „thank you!‟ said when someone helps you mend a flat tyre on the side of a road 

(expressive, heartfelt). We often express gratitude and other emotions as much by our use 

of intonation as by the use of specific words. 

 Grammatical: There are some intonation patterns in English, which, for the 

most part, correspond to the use of particular grammar structures. The most 

common example is in the use of wh-questions (questions beginning with 

'who', 'what', 'why', 'where', 'when', 'which', and 'how'), which usually have a 

falling intonation. 
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In a conversation with a new classmate, the following questions would sound most 

natural with falling intonation: 'What's your name?', 'Where are you from?', 'Why did you 

choose this school?', 'How long will you study here?'. 

Questions that require a 'yes' or 'no' answer, however, usually have upward intonation. 

In the same conversation with your classmate, your voice would rise at the end when ask-

ing the following questions: 'Have you studied here before?', 'Do you like the teacher?', 

'Will you come back tomorrow?'. (Source: https://www.britishcouncil.org/voices-

magazine/how-english-learners-can-improve-intonation, Accessed April, 2. 2019) 

 

12.2 Exercises 

INDIVIDUAL ASSIGNMENT 

Task 1: Have a look at Audio units 16 – The tone-unit, 17 – Intonation, 18 – Intonation: 

extracts from conversation and 19 – Transcription of connected speech in English Phonet-

ics and Phonology, listen carefully to the recordings and complete the tasks mainly prac-

tising and giving you an opportunity to master intonation and transcription of connected 

speech. 

 

12.2.1 INTRODUCING TONES: 

Task 2: Have a look at pictures below and complete the tasks: 

We can choose to make our voice go up or down at the end. In the conversation below, 

Sid said “bear” with his voice going down. Joe repeats the word with his voice going up. 

Try to finish the conversation and practise the fall-rise and rise-fall tone-units together or 

individually in front of the mirror. When in front of mirror, notice the changes in your 

facial expressions. 

 

https://www.britishcouncil.org/voices-magazine/how-english-learners-can-improve-intonation
https://www.britishcouncil.org/voices-magazine/how-english-learners-can-improve-intonation
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The responses to the sentences below are the same but the speaker uses a different tone. 

Draw a line in the box to show if the voice goes up or down. 

 

 

12.2.2 ASKING AND CHECKING TONES: 

Task 3: Read these short conversations and tick the questions. See the example in the first 

picture. 
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12.2.3 TONES IN ASKING FOR INFORMATION:  

Task 4: We pronounce „open‟ question differently from the „check‟ question. An 

„open‟ question is where we ask for information we didn´t have before and the voice usu-

ally goes down at the end. A „check‟ question is where we make sure that the information 

we have is correct. The voice usually goes up at the end. See the examples in the conver-

sation below: 
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12.2.4 AGREEING AND DISAGREEING – QUESTION TAGS. 

Task 5: Complete each sentence with an ending from the box. Then decide if they are 

opinions or check questions and draw lines in the little boxes. 

 

 

12.2.5 HIGH TONES: EVALUATIVE COMMENTS:  

Task 6: When we give an opinion about something with a very strong adjective like 

excellent, our voice usually goes high to show our strong feeling. If we use weaker adjec-

tives like nice, our voice does not usually go high. Have a look at the conversation below, 

master the pronunciation including all the aspects of connected speech and mainly intona-

tion, imagine the situation, individually practise each role and then try to practise the con-

versation in groups of three.  
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EXTRAS 

Task 6: See the conversation between a husband and a wife below. Practise both roles, 

imagine the situation, use some drama techniques, find yourself a partner and role-play 

this conversation in front of the class. The aim is to really master the intonation as this 

particular dialogue gradates and culminates towards the middle part and when the “ac-

tors” swap roles, the intonation is slightly different. Use your imagination and assign 

yourself a role which suits you best. You can try being a calm husband or a hysterical 

wife. The choice of drama techniques is solely up to you and your classmates! The main 

thing is to have fun while mastering English intonation! 
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COMPREHENSION CHECK 

Task 7: Have a look at Tutorial 12 on Moodle, watch the videos about intonation and 

complete the comprehension check.  

 

SUMMARY 

In this unit students have learned about different aspects of intonation in English, its 

prominence for spoken English and its importance for learners of any language. Students 

have distinguished between different forms and function of intonation and practised into-

nating properly.  
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13 REVISION UNIT 

QUICK OVERVIEW 

In this unit, students are going to revise, evaluate and check their overall knowledge of 

English phonemes, aspects of connected speech and intonation.  

 

AIMS 

The aim of this unit is to revise the knowledge from previous twelve units concerning 

identification, classification and organisation of English vowel and consonant phonemes, 

their pronunciation and transcription. Further on, this unit gives students and learners of 

English to improve their ability to distinguish different aspects of connected speech, mas-

ter their pronunciation and transcription and to evaluate students´ progress in the field of 

English phonetics and phonology.  

 

KEYWORDS 

Revise and check, improvement, progress, English phonemes, aspects of connected 

speech, intonation, pronunciation, phonemic transcription. 
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Task 1: Read the poem below, try to articulate all the phonemes correctly, pay atten-

tion to the stress placement, rhythm, elision, assimilation and linking. See the instructions 

in Moodle in Tutorial 13 and complete the task there.  

 

 

Task 2: See the sentences below and fill each gap with one or more words in weak 

forms of pronunciation. Use the correct spelling as well as the phonemic symbols for the 

transcription.  
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Task 3: Match the following common phrases with their equivalents in phonemic 

script.  
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Task 4: Read the following pairs of words and write how many identical sounds do 

they start with? 

 

Task 5: Odd one out. Each line contains either verbs or adjectives ending in –ed, or 

verbs or nouns ending in –s. Decide which is the odd one out in terms of the way the end 

is pronounced. 
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Task 6: Word stress: Look at the following pairs of words and decide: 

a) where the main stress is in the first word; 

b) if it stays on the same syllable in the second word, or moves.  
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Task 7: Each line contains three words that rhyme and one word that doesn´t. Pro-

nounce them aloud and then choose the odd one out and underline it.  
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Task 8: Here are some names of cities and countries. Write them all in phonemic 

script, using phonemic symbols you have learned in unit 1 and 2.  

 

 

Task 9: See the names of some countries and cities in phonemic script below and write 

the correctly spelled names next to them. Practise their pronunciation.  
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Task 10: Homophones are words (or combination of words) which sound the same but 

are spelled differently and have different meanings, e.g. meet and meat. Find the pairs of 

homophones in the list below. 
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PŘEHLED DOSTUPNÝCH IKON 

 
Čas potřebný ke studiu 

 
Cíle kapitoly 

 
Klíčová slova 

 
Nezapomeňte na odpočinek 

 
Průvodce studiem 

 
Průvodce textem 

 
Rychlý náhled 

 
Shrnutí 

 
Tutoriály 

 
Definice 

 
K zapamatování 

 
Případová studie 

 
Řešená úloha 

 
Věta 

 
Kontrolní otázka 

 
Korespondenční úkol 

 
Odpovědi 

 
Otázky 

 
Samostatný úkol 

 
Další zdroje 

 
Pro zájemce 

 
Úkol k zamyšlení 

 

Pozn. Tuto část dokumentu nedoporučujeme upravovat, aby byla zachována správná 

funkčnost vložených maker. Tento poslední oddíl může být zamknut v MS Word 2010 

prostřednictvím menu Revize/Omezit úpravy. 

Takto je rovněž omezena možnost měnit například styly v dokumentu. Pro jejich 

úpravu nebo přidávání či odebírání je opět nutné omezení úprav zrušit. Zámek není 

chráněn heslem. 
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SHRNUTÍ STUDIJNÍ OPORY 

Tento studijní distanční text přinesl studentům teoretické poznatky z oblasti fonetiky a 

fonologie současné angličtiny. Celá studijní opora je doplněna o LMS kurz na e-

learningové platformě Moodle, který je rozdělen do 13 tutoriálů a koresponduje s třinácti 

kapitolami této studijní opory. Cílem tohoto textu bylo přinést studentům dostatečný teo-

retický základ pro pochopení fonetického a fonologického systému angličtiny, ale hlavně 

možnost prakticky si osvojit výslovnostní návyky a umění fonémické a částečně i fone-

tické transkripce. Studenti nalezli v opoře dostatečný počet cvičení a odkazů na externí 

zdroje, které jim dopomohou zvládnout a zlepšit se ve výslovnosti a transkripci.  
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